The aim of this study is to identify the perceptions of democracy of primary school students, identify the factors that affect these, and compare the results with those obtained from other countries. The research was carried out during the 2011-2012 school year with 1,667 students from the 6th, 7th, and 8th grades who were chosen from 26 cities in Turkey using the stratified sampling model. The Democracy Perception Scale was used as a data collection tool. According to the findings of the study, the democratic perceptions of primary school students differ according to their sex, what grade they are in, the education and income status of their parents, and where they live. The differences were found to be within the average of the scores of Turkey and the other 28 countries' scores where the study was conducted. It was concluded that the average score for the positive items of students who lived in Turkey was low whereas the perception of democracy scores for students in Turkey was high compared to the scores of students from the 28 other countries.
It is rather difficult to decide when and in which country democracy first emerged. However, the common opinion is that as a word representing a specific political order, it emerged and was practiced first in Ancient Greece. Since then, people have fought to participate in the government equally, and this fight has lasted for centuries. Although there was not a democracy like that of the Ancient Greeks in Ancient Rome, the Romans did try to apply democratic principles. In the Medieval Ages, democracy as a political system fell off the map. In Medieval Europe the feudal system structure and pressure from the church prevented democracy from being practiced (Duman, Karakaya, & Yavuz, 2011, p. 89) .
In order for democratic order and its proper practice to continue, the concept of democracy should be taught in a detailed way because democracy is neither a mechanism for teaching oneself nor does it develop by itself. For this reason, children and young people should receive appropriate education regarding democracy. Otherwise individuals can not attempt to practice or develop a democracy which they have not yet clearly comprehended (Yanıklar & Elyıldırım, 2004, p. 28) . For this aim, the core of democracy should be taught starting at an early age. For social reconciliation and mutual love and respect, human rights education should be provided to primary school students intensively (Üste, 2007, p. 296) . Although teaching these things in primary school is important there are a limited number of studies on democracy education in primary schools in Turkey. The project "Democracy Education and School Assemblies" drew some attention, but it was limited to the evaluation of the project (Biçer, 2007; Ceylan, 2009; F. Doğan, 2008; Emir & Kaya, 2004; Kıncal & Uygun, 2006; Metin, 2006; Özdemir, 2009; Sayın, 2010) .
Other studies are related and limited to the evaluation of the course "Democracy and Human Rights, " the course books and the syllabus (Akbaşlı, 2000; Aras, 2000; Büyükdemir, 2001; İpek, 2011; Kepenekçi, 1999; Otluca, 1996; Seven, 2001; Türker, 1999) . Three studies were found whose aim was to determine the perception of democracy of students by using the tools developed by the International Association for the Evaluation of Educational Achievement [IEA] (Doğanay, 2008; Kaldırım, 2003; Karatekin, Kuş, & Sönmez, 2010) . Apart from these, the number of national studies regarding the perceptions of democracy of primary school students is rather limited. However, IEA carried out studies taking large samples from many countries in the world during the years 1971, 1999, and 2001. In this study, the perceptions of democracy of students in Turkey and the variables affecting these perceptions were researched and the results were compared with those obtained from other countries by the IEA.
Method
This study is a descriptive study and the survey method was used.
Study Group
The study group for this research consisted of primary school students from the 6 th , 7 th and 8 th grades in Turkey who were chosen via the stratified sampling method. Stratified sampling enables the researcher to obtain the averages and the total predictions for the different sub-groups. In determining the strata, both the statistical region unit classifications (1 st , 2 nd , and 3 rd levels) obtained via data from the Turkish Statistical Institution [TSI] , and the 2010-2011school year statistics from the National Ministry of Education (NME) Directorate of Strategy Development were used. 26 sub-regions in Turkey were deemed in accordance with this statistical region classification and 26 cities, one from each region, were randomly chosen (Adana, Adıyaman, Afyonkarahisar, Ağrı, Ankara, Antalya, Batman, Bolu, Bursa, Çanakkale, Diyarbakır, Edirne, Erzurum, Giresun, Hakkâri, Hatay¸ İstanbul, İzmir, Kırşehir, Konya, Muğla, Samsun, Sinop, Sivas, Tunceli, Zonguldak). 1,667 of the 1,820 data collection tools sent to these cities were analyzed.
Data Collection Tool
In the study, the measurement tool from the "Civic Education Study" of the International Association for the Evaluation of Educational Achievement (IEA) was used to identify the perceptions of democracy of primary school students. New items were added to the scale after reviewing the Turkish literature (Bülbül, 1989; Büyükkaragöz, 1990 Büyükkaragöz, , 1994 Çeçen, 2000; İ. Doğan, 2007; Duman et al., 2011; Gülmez, 1994; Kepenekçi, 2000; Uygun, 1996; Yeşil, 2002) . After the factors were analyzed, it was determined that the scale consisted of four sub-scales, namely, "Equality", "Human Rights", "National Sovereignty", and "Freedom" (Kalaycı, 2005; Şeker, Deniz, & Görgen, 2004) .
Data Analysis
Descriptive data analysis was used for analysis of the data. One-way analysis of variance (ANOVA) and regression analysis were used to analyze data.
Result and Discussion
It was found that female students perceived democracy more correctly than male students did. When the literature was reviewed, it was determined that female students generally adopted democratic behavior more readily and also had higher perceptions of democracy (Amadeo, Torney-Purta, Lehmann, Husfeldt, & Nikolova, 2002; Atasoy, 1997; Aycan & Çalık, 2003; Başaran, 2006; Büyükkaragöz, 1989; Çuhadar, 2006; Gürbüz, 2006; Doğanay, 2008; Doğanay & Sarı, 2009; Genç & Kalafat, 2008; Gömleksiz & Kan, 2008; Kaldırım, 2003; Karatekin et al., 2010; Sağlam, 2000; TorneyPurta, Lehmann, Oswald, & Schulz, 2001; Ural, 2010; Yoğurtçu, 2010) .
It was identified that the perception of democracy increased with each year of study. Similar results were obtained in other studies (Gürbüz, 2006; Karatekin et al., 2010; Tessler & Altinoğlu, 2004; Yoğurtçu, 2010) . In studies carried out at the university level, it was revealed that students in higher grades had higher perceptions of democracy and comprehended the meaning of democracy more correctly (Ercoşkun & Nalçacı, 2008; İflazoğlu & Çaydaş, 2004; Karahan, Sardoğan, Özkamalı, & Dicle, 2006) .The perception of democracy for primary school students was found to differ according to their parents' education levels. Children whose parents had higher levels of education were better able to perceive democracy. When the literature was reviewed it was seen that a parent's education level plays an important role in how a student develops their democratic attitudes (Atasoy, 1997; Aycan & Çalık, 2003; Doğanay & Sarı, 2009; Gömleksiz & Kan, 2008; Kerr, 1999 as cited in Ichilov, 2007; Lipset, 1986; Ural, 2010; Yoğurtçu, 2010) .
Perceptions of democracy for primary school students differ according to their parents' income status. Children of parents with higher incomes had higher perceptions of democracy. In both national and international studies it was pointed out that the level of education and income status of a student's parents had effects on how democracy is perceived (Baviskar, Fran, & Malone, 2004; Karatekin et al., 2010; Marcus, Mease, & Ottemoeller, 2001) . Some study results showed that students with higher income levels had higher levels of political involvement as well (Corrigall-Brown, 2003; Doğanay, Çuhadar, & Sarı, 2007; Doğanay & Sarı, 2009; Kalaycıoğlu, 1983) .
For an effective education on democracy and good citizenship, individuals must know and understand the structure of the government and political processes as well as national and international documents (Boyer, 1990) . Political concepts, topics, structures and systems should be discussed in the classroom (Glickman, 1998; Harwood, 1992; Levitt & Longstreet, 1983; Patrick, 2003; Torney-Purta et al., 2001) . In this study, however, it was found that students did not talk to their parents, teachers and peers about national or international issues.
Again in this study, it was revealed that there are a number of factors affecting the perceptions of democracy of students. However, it is not possible to define these completely. Despite many international studies related to the perception of democracy (Canache, Mondak, & Seligson, 2001; Seligson, 2001) , pedagogues and experts have not been able to come up with a reason which explains the differences in perceiving this concept.
